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Introduction
At the Tenth International Journal of Clinical Legal Education, the involvement of more than 200 participants from 22 different countries and jurisdictions highlighted the varying circumstances and challenges facing clinicians around the globe� The conference discussions were vibrant and often inspiring� The conference themes were: Clinic for All? Should clinic integrate into traditional legal teaching? Should all students have the opportunity to do clinic? Should clinics engage more with the profession? It was not the first time these themes have been addressed at clinical legal education conferences� They are perennial issues for the clinical legal education movement and their merits have been forcefully argued over several decades� For many of those attending the conference, the definitive answer to all four questions is "Yes"� Clinical legal educators can readily recite a litany of reasons why clinical legal education is a preeminent form of legal education� The benefits for students, the communities they serve and the legal profession are clearly apparent to clinicians� These positive attributes have been recognised in a range of different documents reviewing legal education� However the real challenge is how to make clinic for all students a reality� How can we make this happen?
In reflecting on this question I wondered why if the merits of clinical legal education are so obvious, why is it that we do not have clinic for all? Why isn't clinical legal education an integral part of legal education? Why don't all students get the opportunity to undertake clinical legal education and why isn't the legal profession advocating for clinical legal education to be a mandatory aspect of law degrees?
Obviously the answers to these questions are going to be jurisdiction and university specific� In this paper I address one possible response, the branding of clinical legal education� Although my comments are informed by what is happening in Australian university sector and my recent work with five Australian clinicians in our best practices project, 2 I hope my remarks have some common resonance to differing clinical legal education environments�
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Carer's Victoria story
To put the focus of my paper in context I recount a short story� I am a Board member of a not-forprofit organisation representing carers� It works to support and advocate on behalf of carers and caring families� 3 The organisation is primarily reliant on government funds but it has recently gone through a strategic planning exercise and wants to decrease its reliance on government funding and increase non-government funding� This would enable the organisation to become sustainable into the future and be more involved in advocacy and policy work�
As part of this process, the organisation engaged a consultant company to help with fundraising and organising fundraising events� However before the company took on the job they did an informal survey� They went out into the city centre and asked random people what they understood a carer to be? Had they heard of the organisation? What did they think the organisation did? and finally would they give money to such an organisation? The results of the survey indicated people were confused about who was a carer, that they did not know the organisation but generally indicated the work of the organisation was worthwhile and said they might donate money to support such an organisation�
The consultants concluded that before they could increase fundraising capacity of the organisation, they must create greater awareness of the brand of Carers Victoria� The public needed to know about carers and the role of the organisation before there would be an increase in donations�
This experience resonated for me in the context of this conference's themes and the work we have been doing on best practices in clinical legal education in Australia� In order to achieve 'Clinic for All' and integrate clinic into traditional legal teaching I suggest we need to improve our brand awareness� We need to have a clinical legal education brand that deans, faculty, students and the legal profession identify and want to be involved with�
In order to improve our brand, at least three fundamental questions need addressing: What is the current clinical legal education brand? What are the competing brands? And what could be the CLE brand? I explore each of these topics in the following discussion� However there is a preliminary issue that needs clarification�
What is a Brand?
Before addressing what is the Clinical Legal Education brand I needed to learn about branding as I am a novice in the discipline of marketing� Through web based research I learnt that branding creates visibility; convinces supporters of the commodity/ organization/services' value; and encourages them to purchase or provide funds� At the conference I conducted a short exercise where participants were asked to think of a word or short phrase that might encapsulate what the clinic legal education brand meant to them� The responses included the following words:
• Practical
• Hands on 'Clinic' or clinical legal education (CLE) is a significant experiential method of learning and teaching� CLE places law students in close contact with the realities, demands and compromises of legal practice� In so doing, CLE provides students with real-life reference points for learning the law� CLE also invites students to see the wider context and everyday realities of accessing an imperfect legal system� Clinical pedagogy involves a system of self-critique and supervisory feedback so that law students may learn how to learn from their experiences of simulated environments, observation and, at its most effective level, personal responsibility for real clients and their legal problems� CLE is, in summary, a learning methodology for law students that compels them, through a constant reality check, to integrate their learning of substantive law with the justice or otherwise of its practical operation� 14 We identified five different approaches to provding clinical legal education� They are Those who seek to expand and promote clinical legal education often face opposition from other academic colleagues� Critics or non-supporters claim that clinical legal education is not 'real' legal education or that it is not 'academic' or intellectually rigorous� A common response from university decision makers is that clinical legal education is expensive� Certainly it is resource intensive� The challenge for those convinced of the benefits of clinical legal education is to develop a 'brand' that is attractive and appealing to those with the funds�
How to create a positive/persuasive brand for clinical legal education?
Although branding is used intensively by educational institutions, I was unable to locate a relevant reference� Instead, the analysis in a book by Checco aimed at not for profit organisations, Branding Checco suggests a series of questions for use in each part of the SWOT analysis� 17 I have adapted these to assist those seeking to promote clinical legal education:
• "Strengths -What do we do best? How do we want our target audiences (colleagues, students, legal profession) to view us? What distinguishes us from our competition?
• Weaknesses -In what ways do we have trouble clearly explaining to people outside our field what we do? How much does our university/law school know about branding, and how effective will the university/colleagues be in promoting and protecting our brand?
• Opportunities -Can we identify an expanding market for clinical legal education? What is the current educational landscape and what are the current educational developments?
• • help students reflect on and analyse their experiences;
• develop student awareness of law in the context of society;
• engage students in deep and active learning, with timely, rich feedback;
• develop student emotional skills, values, responsibility, resilience, confidence, self-esteem, selfawareness and humility;
• move a student towards responsible professional identity;
• sensitise students to the importance of all relationships -including with clients, students, professionals;
• benefit from student-centred learning, which comes out of flexible and adaptable approaches; and A tagline is a "catchy, quick-identifying reference, usually no more than five to seven words in length'� Good taglines elicit "an emotion or an energy that people tend to gravitate to naturally, something they can associate with that is positive and good"� 23 Some current examples of taglines for clinical legal education are: 'Beyond the classroom' 24 , 'Real, relevant reflective and rad' and 'Real, committed, active'� Once those involved with clinical legal education have clarified the message they wish to convey, ideally assistance could be sought from the relevant university marketing section or staff�
Before finalizing your message package, go back to your focus group.
Checco recommends this final step in order to ensure the words that have been chosen have the meaning intended for the audience� He gives examples of words carrying different meanings to different groups� He cautions, "Language is a powerful tool� It forms our images, thoughts, opinions and actions� Therefore, when defining your brand, choose your words wisely"� 25
Clinical Legal Education: Opportunities and Threats
One of the steps in the SWOT analysis is assessing opportunities and threats� For those interested in improving the brand of clinical legal education, the following questions need to be addressed: What are the competing brands or threats? and What brands could we align with ?
Related developments in tertiary education
In order to answer these questions we need to have an understanding and awareness of other current developments in the tertiary sector� 
Service learning
The National Service-Learning Clearinghouse in the US describes service learning as "a teaching and learning strategy that integrates meaningful community service with instruction and reflection to enrich the learning experience, teach civic responsibility, and strengthen communities"� 33 It is an approach to education that applies to all levels of education and not just focussed on tertiary institutions� The National Service- At a tertiary level, Service Learning typically involves the student engaging with a non-government or community organisation to experience work-integrated learning and citizenship in this particular context�
"Students apply what they have learnt in the classroom to address priorities in the community in partnership with that community." 35
Smith argues many high quality clinical legal education externships fall into the category of 'service learning' courses� 36 She suggests that clinicians and students can rely on "service-learning movements and theories for pedagogical theory and support"� 37 There is some indication that law academics, not clinicians, are embracing service learning� 38
Community engagement
The Australian Catholic University defines community engagement as the process that "brings the capabilities of its staff and students to work collaboratively with community groups and organisations to achieve mutually agreed goals that build capacity, improve wellbeing, and produce just and sustainable outcomes in the interests of people, communities, and the University"� 39
The peak body Engagement Australia has set out the following principles applying to the Engaged University:
1� University community engagement is based on a mutually beneficial exchange of knowledge and expertise between universities and communities 2� Engaged research is designed, managed and disseminated as a partnership that addresses both academic and community priorities� 3� Engaged learning and teaching programs respond to individual and community needs and opportunities and links to specific learning goals and experiences for students� Programs are designed and managed in partnership with communities, and are socially inclusive and globally and locally relevant� 40
In the USA the term 'civic engagement' is used� Engagement describes "mutually beneficial 
Clinical legal education brand
Clinical Legal Education has things in common with these 'competing brands'� Clearly there are synergies between service learning, community engagement and clinical legal education� Obviously they all encompass learning by doing� They have a pedagogical base of experiential learning� Additionally, it could be argued that they all aim to engage students in providing services to The Australian research found that the current features of Australian clinical legal education are:
• strong focus on service to the community,
• discussion of law in context
• involvement in a range of legal activities including individual case work, law reform, legal research and community legal education
• located in not for profits, community legal centres and legal aid organisations
• current growth is in externships� 48 My preference, in context of Australian experience, is that we develop a brand that represents the benefits for students, community and legal profession� A brand that indicates this approach to legal education is the best way for students to integrate knowledge and at same time learn about the complex nature of justice and injustice� I would like a tagline that includes reference to justice� Perhaps "developing justice' as this would have two meanings: developing our students as well as seeking to pursue justice� Additionally we could align with existing brands for instance, the Global Alliance for Justice Education already has a logo and a developed network of "persons committed to achieving JUSTICE through EDUCATION" 49 � Finally it is critical to reflect again on Checco's steps and advice� If we want the brand clinical legal education to capture the imagination and support of students, colleagues, deans, legal profession and funders, we need to seek their views because the brand needs to be something they relate to, not our preferences� The brand developed needs to 'speak' to the jurisdiction specific legal profession and academics, university managers, law school students and communities served�
One of the traits I admire amongst my clinical colleagues is their preparedness to listen to new ideas, be innovative and flexible� If we truly want to 'expand the market' that is 'grow the sector' and make 'clinic for all' a reality, we need to be attuned to other educational trends and movements in the tertiary sector and utilise these opportunities� The brand 'clinical legal education' has not worked to achieve 'clinic for all' to date� It is time to rework the brand 'clinical legal education'� 
